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INTRODUCTION
 The aim of professional education is to form future 

specialist and provide conditions for them to acquire a 
set of knowledge, abilities, and competencies in the con-
text of the professional qualification to be received. The 
physical training for the future professional realization 
occupies an important position in the professional prep-
aration of young specialists for their future realization 
(Tomov (Томов), 2002: 161). The quality of education 
and teaching is determined by its efficiency. The latter 
is contingent on several factors: 1) the participation of 
students as a prerequisite for higher academic achieve-
ments; 2) the health condition and physical shape of stu-
dents as directly proportionate to their success (Tomov 
(Томов), 2010: 510-513).

The structure that is responsible for the organization 
and management of sports education at South-West Uni-
versity Neofit Rilski is the Department of Sports and Ki-
nesiotherapy at the faculty of Social Health and Sports 
(Ivanov (Иванов), 2012).

Students who have chosen to do tennis as part of 
their required courses can study the discipline for four 

terms over a period of two school years for 2 hours per 
week (45 contact minutes each) in order to practice lo-
comotive abilities and acquire knowledge of the game. 
Students’ interest in the tennis as a subject to study dur-
ing the course of higher education is substantial. South-
West University is no exception in this respect. Every 
year more than 350 students register for tennis classes 
(Ivanov (Иванов), Tomov (Томов), 2012: 49). It is thus 
of great importance for tennis instructors to be informed 
of students’ opinions as regards the organization and the 
conducting of tennis education during sports and to be 
able to evaluate the level of students’ success in mas-
tering knowledge of the game, its rules, its strikes, etc. 
Finally, it is of great importance for students to be able to 
evaluate their own achievements in the field. 

The methodology of teaching tennis to university 
students includes speed of reaction exercises, special 
running exercises and relay-race exercises for speed and 
alacrity, as well as a variety of jumps, ball and racket 
exercises and a number of relay and locomotive games 
with high emotional intensity. The particular training 
complex subject to analysis incorporated basic exercises 
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specific to the game of tennis, which were performed 
on the tennis court with or without a racket. Element of 
the most prominent tennis techniques were taught. The 
exercises employed the static and the game method of 
locomotive education. Static exercise occupied 50% of 
the duration of the training session, while the games ac-
counted for 18%, mostly during the warm-up. 

The goal of the research is thus to establish the level 
of the knowledge students acquire as to the theoretical 
and visual aspects of strike techniques and to evaluate 
the adequacy of the methodology of teaching and learn-
ing the theoretical basics of the game.

METHODS
The survey method was applied in the pursuit of 

this goal. The items on the questionnaire were related 
with students’ participation in the process and with the 
methodology of teaching. The questions were both open 
with no answer provided and multiple-choice, for which 
the informants were supposed to point out one of sev-
eral answers formulated in advance. The questions were 
tuned to the specific characteristics of the informants 
and were targeted at surveying significant components 
of the model of the phenomenon under exploration. That 
is, they are empirically based rather than abstruse (Stoy-
anova (Стоянова), 2011: 32). Each of the informants can 
point out several answers to each question. The results 
of the survey reveal the interrelation between knowledge 
of the game and the abilities formed in the process of 
knowledge acquisition.

In December 2011, an anonymous questionnaire 
was spread out to be completed by all students registered 
for tennis classes. The informants came from all SWU 
faculties, including the Faculty of Law and History, the 
Faculty of Language and Literature, the Faculty of Eco-
nomics,  the Faculty of Education, the Faculty of Natu-
ral Science and Mathematics, the Fine Arts Faculty, the 
Faculty of Philosophy, and the Faculty of Social Health 
and Sports. 

The survey questionnaire contained 10 items. The 
anonymous character of the survey guaranteed the truth-
fulness and reliability of students’ answers as regards 
their sports activities.  Nine multiple-choice questions 
were used whose features allow for a variety of possible 
answers which in turn provide clear and accurate infor-
mation. One open question was asked which required 
that the students describe their starting position in per-
forming the phases of the strike (preparation, perfor-
mance, conclusion).  The questions were formulated in 
such a way as to establish students’ desire to participate 
in the training process and more specifically to learn 
how to play tennis; what their activity is like in classes 
and how they evaluate their knowledge acquisition.   

The contingent of the research are 169 students 
(male and female) in their I or II year of study at South-
West University Neofit Rilski. 

RESULTS
The question, “Why and to what purpose do you 

attend the training sessions in the subject of Sports?” 

received the following answers: 70% of the informants 
participate because they want to improve their physical 
shape, 46% want to master the locomotive skills neces-
sary for a new attractive sports discipline, and 36% want 
to work on their body-built. 

The second question, “Why did you choose ten-
nis?” received the following answers: 88.7% registered 
because they wanted to learn how to play tennis; 24.7% 
had played tennis before and wanted to continue. 

The answers to the question, “Do you actively par-
ticipate in the tennis training sessions?” are as follows:”, 
73,3% of the informant state that are highly motivated to 
take part in the sessionsса;  23% participate actively in 
a limited number of exercises, and 1,7% do not take an 
active part in the classes for medical reasons. 

The next question requires that student explain their 
opinions on the physical exertion in  tennis classes dur-
ing the preparatory, performance, and conclusive phase. 

According to 26% of the informants, the prepara-
tory phase is the most demanding and exhausting one; 
while the other 74% find the performance stage to be the 
most tiring one. 

The question, “Which are the games and exercises 
you like best?” reveals that 50% of the students have 
special preferences for the warm-up and the relay exer-
cises employed during the preparatory phase. 

The answers to the question, “Which preparatory 
games used in the training sessions do you like most?” 
suggest the following general perception: 66.2% of the 
informants prefer dexterity and precision exercises per-
formed with a ball and racket, 25% like relay games with 
a ball and racket, and 36% prefer game-like exercises. 
         Most of the informants, 45%, prefer the court games 
with the instructor and the conveyer games; 53,8% give 
more preference to the free games with a partner. Ac-
cording to 18% these and other exercises need to be dis-
tributed more evenly during the performance stage of 
the session. 
       The results of the survey come up to more than 100% 
because the students can point out more than one pos-
sible answer choice. 

The question, “What is it that contributes the most 
to mastering strike techniques give the following per-
ception range: 43,7% of the informants point out verbal 
methods, that is the explanations of the instructor, and 
56,3% prefer visual methods or demonstrations per-
formed by the instructor.

The answers to the question, “Which are the most 
common mistakes students make?”, (26 typical perfor-
mance mistakes have been pointed out in advance), sug-
gest the following prevalent opinions: inadequate racket 
advance; incorrect position of the racket at the end of 
the preparatory stage; omission of the step with the rear 
leg towards the ball; the legs are upright; a motion to the 
ball is made before it actually moves; the racket moves 
downwards; the ball hits the plane of the body or behind 
it; the arm moves forward from the elbow joint or the 
wrist rather than the shoulder; during the strike, the body 
turns around its vertical axis; the body remains in place 
after a step forward; during a backhand the wrist (or the 
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elbow) overrides the head of the racket; the wrist moves 
upon contact with the ball, etc. 

The following is a representation of the most com-
mon mistakes pointed out by the informants: 

- inadequate racket advance– 42%
- omission of the step with the rear leg towards 

the ball – 16,5%
- a motion to the ball is made before it actually 

moves - 23,07%
- the racket moves downwards – 19,5 %
- the cord surface is open rather than perpendicu-

lar to the court – 12,4 %
- the racket is moved with the elbow joint rather 

than the shoulder  – 18,9 %;
- the hand wave is too broad and sudden - 11,2 %
- the rear leg moves during contact with the ball 

– 13,6%;
- the shoulders move backwards during the strike 

– 11,8%;
- the arm stops after the contact with the ball  – 

18,9%;
- wrong position of the racket – 18,3%
The question „How many times the teacher corrected 

workmanship trainees in performing the exercises?“ The 
following results: 1.7% allowed 0 errors -, 32.2% - 1-2 
errors. 34.7% of 2-4 errors and 28.8% over 4 errors.
       Question eight, “Which of the answer choices do you 
think are correct?” was related to the number of phases 
of a strike aimed at a ball that has bounced off (forehand, 
backhand; the timing of the strike; the position of the 
tennis player during a strike at a ball that has bounced 
off, the starting position for the strike. 
29,6 % failed to give correct answers, 32 % gave 1 cor-
rect answer, 37% - 2  correct answers and 1,2%  - 4 cor-
rect answers. 
Their theoretical knowledge of the activities of a tennis 
player on the tennis court, the position of the legs, shoul-
ders and the arm holding the racket during the prepa-
ratory, performance and conclusive phases of the strike 
seem inadequate.

The open question requires that the informants de-
scribe in their own words the position of the feet and the 
shoulders with respect to the end line; the position of the 
racket and the shoulders with respect to the body and the 
tennis court during the three phases of the strike.

With open (non-standardized) questions the infor-
mant completes the answers for him/herself without 
choosing it from among a set of possible correct alterna-
tive (Stoyanova (Стоянова), 2011: 32).

The average of the informants regarding their de-
scription of performance techniques is as follows: poor 
-– 42%, fair - 32,9%, good – 25,88%, excellent - 0,58%

It should be noted that students who seem to have 
been subject to less corrective exercises during the train-
ing session have made fewer mistakes and as a whole 
come out better in the description question. In our opin-
ion, this is a consequence of the fact that a number of 
students did play tennis before they started their tennis 
education at university. All in all, the theoretical knowl-
edge of performance techniques and specific features is 

rather poor, which in turn leads to difficulties in master-
ing the correct techniques. 

 Recommendations
1. More classes in theoretical and visual education 

are to be included in the curriculum in order to 
improve the efficiency of tennis education, espe-
cially as regards performance techniques.

2. The education process needs to be goal-oriented 
and specific objectives should be formulated in 
the pursuit of each goal.

3. The choice of games and exercises should ac-
count for students’ preferences. 

4. A thematic syllabus is highly recommendable 
in order to arrange the course material in 120 
classes for a period of four terms. 

CONCLUSION
The survey results show that students are highly 

motivated to attend their tennis classes as part of their 
sports studies. Their motivation is not limited to a desire 
to learn how to play tennis. They also want to improve 
their physical shape and body-built. Likewise, they 
think that the exercises they perform are necessary and 
entertaining and give special preference to warm-ups 
and dexterity and accuracy exercises. Students seem to 
be especially fond of playing with a partner at the court 
and consider the instructor’s demonstration, description 
and corrective practice most useful for mastering perfor-
mance techniques. 
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