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tempt to define emotional competence-intelligence two 
models were created, the ability model and the mixed 
model. According to the ability model emotional compe-
tence-intelligence consists of a range of abilities that are 
engaged in interpersonal relationships and that enable 
the individual to manage emotions (Mayer & Salovey, 
1995). The mixed models, apart from the range of abili-
ties, include other psychological attributes and variables 
of individual differences (Goleman, 1995, 1998) The au-
thors of the ability model Salovey and Mayer (Salovey & 
Mayer, 1990) define emotional competence-intelligence 
as a range of abilities a person has, such as the ability of 
quick observation, assessment and expression of emo-
tions, the ability to recognize and generate feelings that 
facilitate thought, the ability to understand emotions and 
emotional knowledge and the ability to regulate emo-

INTRODUCTION
A human being is not only a rational creature whose 

plans, decisions and actions are based solely on logical 
intelligence  but also the human being has another side, 
one comprised of emotions. Emotions are a very sig-
nificant part of a person’s life, therefore when attempt-
ing to explore human nature one should not neglect its 
emotional side. Emotions make us who we are and they 
have a significant role in our interpersonal relationships. 
Emotional competence represents a construct that has 
lately attracted the attention of a great number of psy-
chologists. We encounter in psychological literature an 
increasing tendency of researchers attempting to explain 
and measure emotional competence in the best possible 
way. The release of Goleman’s book (Goleman, 2005) 
contributed to the popularity of this construct. In the at-
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Abstract
              Emotional competence represents a construct that has lately attracted the attention of a great number 
of psychologists. We encounter in psychological literature an increasing tendency of researchers attempting 
to explain and measure emotional competence in the best possible way. Scientific interest in aggressive 
behaviour and the causes that affect its development has become more intense over the last few years. 
Aggressive behaviour is a very complex phenomenon that manifests mostly as an urge, anger and assault 
directed at another person, object or territory. The aim of this research is to determine the differences in 
prominence of certain aspects of emotional competence and differences in prominence of certain modalities 
of aggressiveness among students from different faculties. The research was conducted on the sample of 226 
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students of sport and physical education and they are the least prominent among the students of medicine. 
The results obtained in this research are encouraging; having in mind that emotional competence is more 
prominent among students with professional orientation towards medical sciences and among students of 
sport and physical education than among students of technical sciences
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emerging tendency to attack the provoker or the source 
of the provocation. It depends on the sensitivity of the 
nervous system, however, the external circumstances 
are the ones that determine whether it will occur in a 
person’s behaviour or not. Manifest aggressiveness is, 
according to Žužul (1989), in the function of latent ag-
gression and the mechanisms for inhibition of aggres-
sion. It is a permanent characteristic of an individual 
and it manifests as a reaction in provoking situations. 
That reaction includes either verbal or physical aggres-
sion against the source of the frustration or its substi-
tuted goals. Physical aggressiveness could be defined as 
a physical assault on another person (with a knife, gun) 
or using fists, teeth. This kind of aggression implies that 
it must refer to another person (Buss, 1989). There is a 
view that fighting or physical aggressiveness is the most 
common form of aggressiveness because it attracts the 
most attention. A wrong picture is acquired because the 
forms of physical aggression are various. Furthermore, 
this form of aggressiveness attracts attention. However, 
verbal aggressiveness is far more common. Verbal ag-
gressiveness does not leave visible scars nor it sheds 
blood. This form of aggressiveness manifests itself as 
verbal insults directed  towards other people. More than 
a half of aggressive behaviours is in the form of verbal 
aggressiveness according to some researches. Insulting 
commands, threats, risen tone of voice, blaming, swear 
words, pleas, bans, orders, laments, crying etc. are the 
most common forms of verbal aggression. 

METHODS 
Problems and subject of the research. The research 

examines the differences in prominence of certain as-
pects of emotional competence (perceiving and under-
standing emotions, naming and expressing emotions, 
managing emotions). It also deals with differences in 
prominence of certain modalities of aggressiveness 
among students of the Faculty of Sport and Physical 
Education, students from the Faculty of Medicine and 
students from the Faculty of Electronic Engineering.

 Instruments. Questionnaire of emotional compe-
tence (Takšić, 2006) The questionnaire has three sub-
scales, and they are used to evaluate: the ability to per-
ceive and understand emotions (15 items), the ability to 
express and name emotions (14 items) and the ability to 
manage emotions (16 items). The participants are asked 
to express their agreement/disagreement with each state-
ment on a five-point scale: 1-strongly disagree, 5-strong-
ly agree. If emotional competence is viewed as an overall 
score then the maximum score is 225 and the minimum 
score is 45. Aspect of perceiving and understanding 
emotions has a maximum score of 75 and the minimum 
score of 15. The aspect of expressing and naming emo-
tions has a maximum score of 70 and the minimum score 
of 14. The aspect of regulating and managing emotions 
the maximum score is 80 and the minimum score is 16. 
The test was done individually or in a group with unlim-
ited time for completion. Psychometric characteristics 
of the QEC-45 are mostly good, therefore the reliability 

tions in order to promote emotional and intellectual 
growth. The importance of emotional competence to 
human functioning and coping in everyday life cannot 
be denied regardless of the way it is defined. Goleman’s 
view (Goelman, 2005) is that success in individual’s life 
is not only determined by rational intelligence but also 
by emotional intelligence. There are people with high 
IQ that are extremely misfit and socially unsuccessful. 
It can be said that both rational and emotional intelli-
gence (competence) are needed for effectiveness in life 
and that encouraged a scientific examination of the idea 
of emotional intelligence (competence) as an important 
aspect of well-being and contentment with life. Sci-
entific interest in aggressive behaviour and the causes 
that affect its development has become more intense 
over the last few years. The root of the word aggression 
comes from Latin words ad- and gradi- (gradus meaning 
“step”and ad- meaning “to, towards”) and it means “step 
to, step towards”, or in adaptation “direction towards a 
certain goal”. Aggressive behaviour is a very complex 
phenomenon that manifests mostly as an urge, anger and 
assault directed at another person, object or territory. It 
is also defined as a personality trait of a person who, 
with more or less consistency, treats his immediate and 
wider environment in a hostile and destructive manner 
(Ilić, 2000). Aggressiveness is a permanent personality 
trait or state, i.e. a set of behaviour patterns and tenden-
cies that are in a considerable degree of correlation and 
are relatively constant. Therefore, aggression is a mani-
festation of the moment, and aggressiveness is a person-
ality trait. In an extensive explanation of aggressiveness 
Žužul (1989) considers the intention of causing damage 
as inevitable and so he defines aggressive behaviour as 
a reaction (physical or verbal) performed with the inten-
tion of causing damage or injury of any kind on someone 
else despite the fact if that intention was fully realized 
or not. Recent literature in social psychology also states 
that the intention is essentially important, therefore ag-
gressive behaviour is defined as “intentional behaviour 
with the purpose of causing physical or psychological 
pain” (Aronson et al., 2005). Namely, it is justified to 
consider someone’s behaviour to be aggressive if the 
intention to cause harm exists even though in reality it 
does not harm anyone (Rot, 2004). On the other hand, 
accidental causing harm cannot be classified as aggres-
sive behaviour because it lacks premeditated intentions. 
The apprehension of aggressiveness as strictly instinc-
tive, determined by human nature on the one hand, or 
as strictly socially conditioned on the other, is out of 
date. Differences in the approach are generally based 
on the significance given to one or the other. In recent 
literature (Eagly and Steffen, 1986; Benenson, Carder 
& Geib-Cole, 2008) cultural conditioning of aggressive 
behaviour has been especially emphasized. According 
to the manner of expression, aggressiveness can be di-
vided into several modalities: Latent aggressiveness is 
a relatively permanent characteristic of an individual. It 
manifests as a reaction to provoking situations and that 
reaction includes elevation in emotional tension and the 
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it can be concluded that A-87 is a  highly homogeneous 
instrument. 

Sample. The research was conducted on the sample 
of 226 participants, students from the Faculty of Sport 
and Physical Education, students from the Faculty of 
Medicine and students from the Faculty of Electronic 
Engineering; the students were of various age (born in 
1988 to 1994), both male and female. All participants 
answered the questionnaires individually, during classes 
at their faculties. The average time for answering ques-
tionnaires was approximately 30 minutes. 

RESULTS 
In the course of the analysis and crosscheck of set 

goals of this research, the first results presented will be 
of the comparative analysis of prominence of the ba-
sic research variables (emotional competence and its 
aspects; different modalities of aggressiveness) among 
students of sports and physical education and students 
of different professional orientation.

Review of the results, obtained by comparative anal-
yses of the prominence of certain aspects of emotional 
competence among students with different professional 
orientations, has shown that the aspects related to Un-
derstanding emotions and the aspects related to Manag-
ing emotions are more prominent among students from 
the Faculty of Sport and Physical Education and among 
students from the Faculty of Medicine than among stu-
dents from the Faculty of Electronic Engineering. These 
differences are statistically significant (sig < 0.05). Apart 
from that, the data obtained in the research shows that 
the aspect of Expressing emotions and the overall score 
on the scale of emotional competence are higher among 
students of the Faculty of Medicine and among the stu-
dents of the Faculty of Sport and Physical Education, but 
these differences are not statistically significant.

Research results related to examination of differenc-
es in prominence of certain modalities of aggressiveness 
have shown that there are statistically significant differ-
ences (sig < 0.01) in prominence of Physical manifest 
aggression and Indirect aggression. In fact, the lowest 

of the whole questionnaire in different samples is from 
0.88 to 0.92.The reliability of individual scales is also 
acceptable. Reliability of the scale for perceiving and 
understanding emotions is the highest from 0.82 to 0.88. 
Reliability of the scale for expressing and naming emo-
tions is from 0.78 to 0.81. The acquired reliability values 
of the scale for managing emotions is somewhat lower 
and it is from 0.68 to 0.72 (Takšić, 2006).

Questionnaire of aggressiveness A-87 (Žužul, 1987) 
The questionnaire A-87 is used to evaluate aggressive 
behaviour in provoking situations, that is to measure 
impulsive aggressiveness. It consists of 15 items - situa-
tions with five possible reactions to those situations. The 
situations represent a sample of provoking situations 
that are most common in everyday life. The five most 
common responses offered for each situation represent 
one of the five modalities of impulsive aggressiveness: 
verbal manifest aggression (VM), physical manifest ag-
gression (PHM), indirect aggression (IND), verbal la-
tent aggression (VL), physical latent aggression (PHL). 
The participants are required to supply an answer on 
a five-point scale for each response offered  (a-e) (1-I 
never behave this way, 2-I seldom behave this way, 3-I 
sometimes behave this way, 4-I often behave this way, 
5-I behave this way very often). The results obtained in 
this questionnaire are formed in such a way that a linear 
summation is conducted of the answers to all 15 items 
for each one of the five modes of aggressive behaviour 
(summation of the answers under “a” provides the result 
on the subscale of verbal manifest aggression, answers 
under “b” provide the result on the subscale of physical 
manifest aggression, etc.). Therefore, a score range from 
15 to 75 is possible on each one of the five scales. The 
overall result is a measure of an individual’s tendency 
to react with aggressiveness in provoking situations. It 
is obtained by the summation of the results on all five 
scales and it ranges from 75 to 375. The main valida-
tion study of the A-87 questionnaire was conducted by 
Knezovic, Kulenovic, Sakic, Zarevski and Zuzul (1989). 
The Cronbach alpha coefficients of internal consistency 
for certain subscales are from 0.880 to 0.912, therefore 

Table 1. Sample structure according to faculty

Faculty Frequency Percent

Faculty of Sport and Physical Education 74 32.7
Faculty of Electronic Engineering 73 32.3
Faculty of Medicine 79 35.0
Total 226 100.0

Table 2. Sample structure according to gender

Gender Frequency Percent
Male 123 54.4
Female 103 45.6
Total 226 100.0
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Table 3. Differences in prominence of different aspects of emotional competence depending

on the students’ professional orientation

Faculty Perceiving and 
Understanding 

emotions

Naming and 
Expressing emotions

Managing 
emotions

Emotional 
Competence  
– total score

Faculty of Sport and 
Physical Education 54.55 51.58 60.96 168.84

Faculty of Electronic 
Engineering 51.84 47.24 57.53 156.88

Faculty of Medicine 54.72 58.76 60.07 173.68
3,515 .886 3,953 1,629

p .032 .414 .021 .199

Table 4. Differences in prominence of different modalities of Aggressiveness 
depending on the students’ professional orientation

Faculty Verbal 
manifest 

aggression

Physical 
manifest 

aggression

Indirect 
aggression

Verbal 
latent 

aggression

Physical 
latent 

aggression

Aggression - 
total score

Faculty of Sports and 
Physical Education 36.86 26.08 25.11 34.25 32.59 154.89

Faculty of Electronic 
Engineering 36.51 27.31 30.04 33.79 31.18 159.49

Faculty of Medicine 35.97 20.80 24.25 31.86 24.18 148.48
F .095 9,534 6,835 .798 .153 2,136
p .910 .000 .001 .451 1,894 .121

Table 5. Differences in prominence of different aspects of emotional competence 
depending on the gender of the participants

Gender Mean t p

Perceiving and 
Understanding emotions

Male 52.95 -1,652 .100
Female 54.61

Naming and Expressing emotions Male 49.05 -1,085 .279
Female 56.97

Managing emotions Male 59.30 -.425 .625
Female 59.77

Emotional Competence - total score Male 161.66 -1,301 .195
Female 172.13

Verbal manifest aggression Male 36.76 .440 .660
Female 36.02

Physical manifest aggression Male 27.05 4,042 .000
Female 21.67

Indirect aggression Male 28.32 2,834 .005
Female 24.28

Verbal latent aggression Male 33.98 .992 .322
Female 32.34

Physical latent aggression Male 37.97 1,721 .087
Female 24.77

Aggression - total score Male 199.85 1,511 132
Female        147.73
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were obtained among participants of different gender, 
male participants are more aggressive than female par-
ticipants, and it is also a fact that students of sport and 
physical education as well as students of electronic en-
gineering are mostly male. Apart from everything stated 
another fact should be noted, that this type of research 
could potentially be of great importance to practitioners 
in the fields of instruction and training of athletes. Be-
cause uncontrolled aggressiveness in certain sports can 
lead to violation of the rules and the ethics of the game 
or even cause injury to the opponent or to the individ-
ual that exhibits aggressive behaviour. The results ob-
tained in this research are encouraging, having in mind 
that emotional competence is more prominent among 
students with professional orientation towards medical 
sciences and among students of sport and physical edu-
cation than among students of technical sciences. It is 
an indisputable fact that today’s students of sport and 
physical education as well as students of medical sci-
ences will become outstanding experts in the areas of 
health improvement, and they will work on achieving 
the tendency to use practically the knowledge from dif-
ferent areas of human experience in order to realize the 
thesis “healthy body healthy mind”.
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