
INTRODUCTION
The specifics of the Physical Education and Sports Teacher pro-

fession place high demands on the skills of sport educators. Physi-
cal education and sports lessons are characterized by a continuous 
dynamic and interaction of “teacher-student” / “student-student”. 
The ability (skills) of the teacher to master this dynamic, not only 
in terms of motor activity but also related social communication and 
emotional satiety, determine the quality of the learning process in 
this school subject.

Emotional intelligence (EI) means the ability or skill to perceive, 
evaluate, and manage one’s emotions, to differentiate between dif-
ferent emotions and to name and define correctly, and to use emo-
tional information to guide that thinking and behavior (Coleman, 
2008).  The term was introduced by Daniel Golman (2011) who in 
his book Emotional Intelligence states that, although intelligence is 
innate, the part of it that controls emotions develops throughout life, 
and especially during childhood.

Emotional intelligence is not a given, but a skill and as such it can 
develop. Improving emotional intelligence requires skill-building in 
the five areas of competence (Wood & Tolly (Ууд & Толи), 2007):

• self-control - the ability to control and manage one’s emotional 
state;

• self-knowledge - knowing oneself and emotions;
• motivation - the ability to direct emotions to achieve specific 

goals;
• empathy - the ability to detect and determine the emotions of 

others;
• social skills - attitude towards and influence on others.
Success in the social and professional spheres largely depends 

on the level of emotional intelligence of the individual. A person’s 
professional realization is also important in their entire upbringing - 
intellectually and emotionally (Akers & Porter, 2015).

In turn, a teacher’s professional activity depends to a great extent 
on his / her personal qualities such as communication skills, ability 
to work in a team, correctness, responsibility, organization, ability 
for self-regulation and self-control of the teacher.

According to Zhekova (Жекова), (1984), the teacher embeds, 

encodes her personality in the profession, turning her traits into an 
important professional tool. The author brings to the fore four main 
global qualities: pedagogical sociability, pedagogical creativity, ped-
agogical observation and emotional sustainability.

Developing people’s social and emotional skills as a whole is 
one of the main factors for their socialization and emotional inclu-
sion among others, on the one hand, and on the other, these skills 
complement and support professional development and job growth. 
Social and emotional development are the kind of skills that help 
us to control our feelings, to understand the feelings and behavior 
of others, to interact with others in a way that makes us close and 
understandable to one another. All of these and other similar skills 
are of utmost importance in the work of the teacher and his / her 
interaction with students, parents, colleagues and institutions rel-
evant to his / her work environment. The sport-pedagogical practice 
is characterized by a strong emotional saturation in the educational 
content, the means, methods and forms used in the educational and 
extracurricular process presuppose the development of this emotion-
al intelligence among the students to the greatest extent and helps the 
development of their social skills to a much greater extent. higher 
levels compared to other school subjects.

The predominant playful nature of motor activity places children 
in different situations of interaction and communication, in which 
they must communicate, cooperate and help (Dokova, 2017).

In the context of the above, our scientific interest is to establish 
the level of social and emotional intelligence of students who are fu-
ture sports educators and to what extent practical training at the uni-
versity supports the development of their social and emotional skills.

METHOD
This report publishes the results of a research project of the Cen-

ter for Continuing Education at Southwestern University “Neofit 
Rilski”, Blagoevgrad. The study was conducted in the academic year 
2016/2017 within the project “Importance of socio-emotional skills 
for successful teacher professional realization”.

The study was attended by 38 students from 1 and 4 years of 
specialty “Physical Education and Sports” at Southwestern Univer-
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sity “Neofit Rilski”, Blagoevgrad. For the study, a standardized test 
battery was used to assess emotional intelligence (Wood & Tolly, 
(Ууд & Толи) 2007). Sixteen teachers of Physical Education and 
Sport from eight schools in Blagoevgrad participated in the study on 
establishing the level of students’ practical skills as a result of their 
theoretical and methodological preparation at the university.

The purpose of this study is to establish the relationship between 
general socio-emotional intelligence and the practical training of stu-
dents in the Bachelor’s program in Physical Education and Sport. 
Because of this goal, we subjected the study to the socio-emotional 
intelligence of students and their practical training in school. As a 
subject of our research, we determined the level of general socio-
emotional intelligence of the students and their basic sports-peda-
gogical training, realized in their practical training in school.

The following methods were used in the course of the study: 
analysis of literary sources, questionnaire method and Expert evalu-
ation. Data were processed using basic descriptive statistics param-
eters. Results were presented with percent’s and graphics. 

RESULTS AND DISUCUSSION
Along with theoretical training, one of the most important com-

ponents in the education of students - future teachers - is their practi-
cal training in a real work environment. This is why the feedback of 
the student base teachers is very important for improving the learn-
ing process and improving the quality of teaching. Graphic 1 shows 
a very good trend in the theoretical preparation of students in the spe-
cialty Physical Education and Sports, which in turn is the basis for 
unlocking the individual potential of the particular candidate teacher.

Graphic 1: Evaluation of theoretical training of PES students

Graphic 2: Evaluation of practical training of PES students

Graphic 3: Opinions for additional theoretical training of PES students

The practical realization of the accumulated theoretical 
knowledge and their transformation into teaching skills is shown in 
Graphic 2. The highest share has a good rating, followed by a very 
good, excellent and average one.

In spite of some small reservations regarding theoretical training, 
basic mentoring teachers are adamant that the theoretical training of 
future sports educators does not need to be expanded (Graphic 3).

Self-control is the ability to manage your feelings and emotions 
in such a way that you have adequate behavior according to our 
environment and specific situation. The requirements for the physical 
education and sports teacher suggest that he / she has a high level of 
self-regulation and control over his / her own emotional state and that 
of the students within the educational process. Table 1. shows that 
students in the specialty “Physical Education and Sports” possess 
a pronounced high level of self-control, which, in our opinion, is 
due to the specific conditions under which their characteristics 
were formed, namely sports, competitive and training. activity. It 
is also observed that high levels of self-control have a pronounced 
resistance at the entry and exit levels of diagnosis.

Self-knowledge is related to the subject’s need for constant 
cultivation. Self-knowledge is one of the important conditions for 
self-development. According to Wood and Tolly (Ууд & Толи) 
(2007), self-knowledge includes six key aspects, such as:

• self-respect
• positivism
• self-confidence
• Leaving logic and rationality aside
• listening to others
• determining our influence on others
The results presented in Table 2. show that students in the 

Physical Education and Sports major have relatively similar levels 
of self-knowledge in the first year, while in the fourth year of study 
they show an upward development of the high and intermediate 
levels, at the expense of reducing the low. Self-discovery is a 
permanent process and as such, it is in continuous progression, 
influenced by constantly changing living conditions. This dynamic 
tendency towards self-discovery is observed in all studied students 
of pedagogical specialties at the Faculty of Pedagogy of South-west 
University “Neofit Rilski”, Blagoevgrad.

Table 1. Results from the Self-Control module

Function High Level Low Level Medium Level
PES – 1-st year students 65,87% 19,84% 14,29%
PES – 4-th year students 65,69% 20,59% 13,73%

Table 2. Results from the module Self-knowledge

Function High Level Low Level Medium Level
PES – 1-st year students 38,89% 34,13% 26,98%
PES – 4-th year students 47,06% 23,53% 29,41%

Table 3. Results from the Motivation module

Function High Level Low Level Medium Level
PES – 1-st year students 71,43% 9,52% 19,05%
PES – 4-th year students 65,69% 12,75% 21,57%

Table 4. Results from the Empathy module

Function High Level Low Level Medium Level
PES – 1-st year students 62,70% 18,25% 19,05%
PES – 4-th year students 70,59% 12,75% 16,67%

Table 5. Social Skills module results

Function High Level Low Level Medium Level
PES – 1-st year students 55,56% 19,05% 25,40%
PES – 4-th year students 60,78% 10,78% 28,43%



RELATIONASHIP BETWEEN SOCIAL-EMOTIONAL SKILLS OFPHYSICAL EDUCATION...  33
Wood & Tolly (Ууд & Толи) (2007) point out that social skills 

are the ones that help us: to establish and maintain interpersonal re-
lationships; integrate into a group of people; to work effectively as 
part of a team; influence the attitude, opinion and behavior of oth-
ers around us; avoid conflicts or successfully resolve them. In gen-
eral, social skills are an expression of communication and work with 
other people, ie. they are the necessary complementary component 
to professional skills. The professional skills of the teacher need to 
be accompanied by a set of personal skills to support his or her peda-
gogical activity.

The results of Table 5. show that the highest percentage of stu-
dents studying Physical Education and Sport fall within the range of 
high levels of social skills development. At the same time, there is a 
positive trend at the end of their preparation and an approximately 
double reduction in the percentage of students with relatively low 
levels of social skills. In general, almost all students in the 4th year 
of study who took part in the study had an increase in the average 
level in terms of their social skills. In our view, this is also because, 
in their extra-curricular work, students are encouraged and mentored 
by their teachers to organize sports, charities and other social events, 
which has influenced the development of their communication skills 
and their ability to work as a team.

CONCLUSIONS
Social and emotional skills are crucial in a teacher’s work. This 

is even more true for physical education and sports lessons, which 

are characterized by a continuous dynamic in teacher-student / stu-
dent interaction. The teacher’s ability to manage all situations, in-
cluding the sudden and unanticipated emergence of the learning en-
vironment, is key to the quality of the learning process. In physical 
education and sports lessons, this also minimizes conflict situations 
that have arisen due to emotional arousal and social disharmony. The 
teacher must have the skills to control both the learning environment 
and himself, to know his opportunities for interaction and reactions, 
to cultivate himself in a real work environment to provide the highest 
possible quality of the educational process in school.
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