
151

Broadly speaking, motivation is concerned with the 
question “Why?” behavior. It refers to the internal states 
of the body that lead to challenge, perseverance, provid-
ing energy and behavior direction. Motivation (English: 
motivation) is the driving force to achieve certain goals. 
It includes target-oriented behavior and required to ob-
tain direct and immediate link between intentional ac-
tions and results. The end result is always a subjective 
matter and has psychological value. In psychology, mo-
tivation refers to the start, direction, intensity and per-
sistence of behavior, willingness to perform an activity. 
“The achievement motivation is an integral feature of 
the personality of the athlete-driven sustainable personal 
and situational factors. Personal factor is the motive for 
achievement in both forms - success motive and motive 
to avoid failure„ (Ilieva (Илиева), 2012).

„Sports game is a special case of playing - it is a 
competitive-oriented game with rules and is highly for-
malized in terms of race. Important points of this for-
malization are:

• established by a preliminary plan time and place 
for the conduct of the game; 

• strict compliance with the rules of playing time 
and team participation (which in any case cannot be 
changed);

• implementation of a system of graduated sanctions 
for behavior contrary to the rules;  strict criteria for par-
ticipation in the game; 

• strong external pressure /pressure of expectations/ 
on  players’ behavior, determined by viewers;

•  promised special rewards in case of victory /pre-
miums, advertising, increase and improve the image 
etc./.

Unlike organized sports game, children’s play, con-
sistent with the rules, knows no formal criteria of mem-
bership. On the other hand, there are important self-
awareness and confidence in setting the framework con-
ditions for the game. System boundaries of children’s 
play allow innovation and regulations, if needed, can be 
changed with the consent of the participants. However, 
a play in unorganized form has its prerequisites; it may 
fail or does not take place, if these conditions are not 
fulfilled (Gurova (Гюрова), 2013).

   To clarify the role of motivation in these two ages 
is necessary to make a comparative characterization of 
pre-school and primary school age. Differences can be 
divided into the following three groups: 

- Psychological;
- Content;
- Methodical. 
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Psychological differences:
	The main psychological difference which can 

not but affect the rest is in the degree of development 
of mental activity. For preschoolers is a typical visual-
action nature of thinking. In primary school age there 
is a transition to higher forms of thinking - figuratively, 
modeling, abstract and logical. This difference in the 
mental development of both ages determines different 
way of child’s orientation in the natural and social re-
ality, different way of its perception, comprehension, 
understanding and transformation. There are different 
motives for studying natural and social knowledge. In 
preschool, those reasons are related to child’s searching 
of attractive and amusing and primary school age child 
begins to orient in logic, meaning, essential, in the natu-
ral and social object and phenomenon.

	Degree of cognitive interests is different. In 
preschool they are still superficial, unsystematic, spo-
radic, related to the specific situation. In primary school 
begins systematizing, deepening, widening of cognitive 
interests. Their formation in this age are related with ge-
netic, hereditary, predispositions and talents in the child. 
Following differences in the level of thinking, reason-
ing and cognitive interests affect that child in preschool 
and primary school age perceive and explain the world 
in different ways and depth. In preschool age child ori-
entates in the world as a set of isolated facts, objective 
individual resources - plants, animals, seasons, work ac-
tivities, adults, topography, customs, etc. At school age, 
unless the world as a set of facts and objects, the child 
begins to orientate in the causal links, in the factorial de-
pendencies, in explaining developments, in the natural 
and social world. This is a higher stage in the develop-
ment of cognitive vision and understanding of the child 
to the objective world.

Note: Certain negatives of intellectual development 
of the child in preschool were noted. This, indeed, are 
mentally imperfections. However, they should not be 
construed as disadvantages. Mental imperfections in 
preschool age are age-related and consequent in psycho-
logical point of view.  Their overcoming in next school 
age is a matter of psychological mature and develop-
ment.

 Content differences:
	Main content difference is in the volume of 

knowledge. As far as the formation of a cognitive hori-
zon implies consistency and convolution, so the volume 
of knowledge is constantly increasing from age to age 
- it’s psychological naturally.

	Rationalization of knowledge increases. In pre-
school children learn about the natural and social objects 
and phenomena primarily as specific facts which exist 
and act in a certain way. In school age children begin 
to understand the meaning and logic in functioning and 
changes in objects and phenomena. 

In preschool age empirical knowledge dominates, 
acquired in sensory way through children communi-
cation with real objects. In primary age school, by the 
transition to abstract-logical thinking children under-
stand the objects through reasoning inferentially, clas-
sification, mapping, and etc. abstract - logical thought 
operations. From empirical in preschool age, knowledge 

becomes more theoretical in primary school age. In pre-
school, knowledge is obtained mainly situational, in this 
case, in this episode. In primary school, knowledge is 
obtained in a system - from an object passes into anoth-
er, third, etc. That means that preschool age knowledge 
is episodic, but in primary school age – thematically de-
fined in a system.  

	 In preschool age knowledge is still frag-
mented. Children still orientate in objects and phenom-
ena one by one, everyone for itself. At school age, unless 
exploring more objects and phenomena, children orient 
in the links between them, what unites and connects 
them.

	  The fragmentation of knowledge in preschool-
ers leads to the fact that children have more difficulties 
to navigate the group of objects, in the grouping of ob-
jects in a group. In school age children “go” out of the 
unit object and target group objects - what unites them, 
what are their similarities, what are the signs present in 
each subject group.

	“Playing as a new global vision of society and 
the child in it. This aspect is aimed at the children play-
ing in unity with the game of adults towards new per-
spectives for the study as their interaction. It implies 
technology for cognitive and social learning both in the 
early, pre-school and school age years and adolescence. 
Here it is important to follow the playing levels of real-
ization of the interaction in an empirical and theoretical 
point of view in determining the functions of structuring 
game behavior” (Gurova  (Гюрова,  2000).   

	In preschool age at younger children the es-
sence of playing games is the actions of animals, ve-
hicles, plain work. In older children games are plot and 
plotless. Interactions of children are complicated. In 
primary school age prospects to their own development 
of student motives are mainly active game engine ac-
tivity. It is important in the learning process to clarify 
the relationship between the development of the stu-
dent and the requirements for the absorption of motor 
tasks. (Momchilova, Ilchev, & Simeonov (Момчилова, 
Илчев, & Симеонов, 2010).

Summary: The content of knowledge from preschool 
to school age can be expressed in chains from non ratio-
nalization to rationalization; from empiricism to theo-
retically; by situation to orderliness; fragmentation of 
group-to, unity.

All this dictates the fact that in preschool age as 
cognitive outcome dominates perception and in primary 
school age - the concept.

Methodical differences: 
	The fundamental methodological difference is 

in the type of training. In preschool age education is hid-
den, veiled from the game, dominated by it. In primary 
school age education is open - as an organization, tasks, 
rules and regulations, learning activities and educational 
activities, educational technology.

	In preschool age primary methodological tool 
is communication with the teacher. Knowledge and 
playing skills here are formed in the direct, human in-
teraction between teachers (and older) and children, in 
which children internalize the information presented to 
them by adults. In primary school teacher still matters 

J. Doncheva & I. Ilieva



153 PRACTICAL AND APPLIED ASPECT OF...

for children as a source of information, but communica-
tion with him is complemented with other information 
sources such as science fiction, Internet information, 
media and others. To all this in primary school age is 
completed and the role of the textbook as an informa-
tion tool.

	In preschool age dominate experiences, im-
pressions, and communicating with actual social objects 
as cognitive tools, that means that child except from 
adults, receives natural and social information and by 
communicating with real objects. In primary school age 
impressions and experiences continue to have a role as 
cognitive tools, but basic cognitive resources become 
reading and writing.

	Normal psychological perspective is that pre-
schoolers in relation to visual-action nature of thinking 
prevalent sense and practical methods and tools, in pri-
mary school, in conjunction with the new stages in the 
development of thinking and verbal activity dominated 
verbal, mental, heuristic methods and tools.

“The transition from preschool to school age is a 
turning point for the child. Starting school, child falls 
into a new environment, bringing certain requirements 
to it. The new teacher and friends, new surroundings, 
changing relationships - all this affects constructed so far 
stereotype of life in the child. Amend its operations, its 
orientations, attitudes, behavior„ (Krusteva (Кръстева), 
2003).

In the methodological differences between pre-
school and primary school age there is something para-
doxical. In preschool age education is hidden, veiled, 
indirect, but organizational forms are more diverse. But 
what is very important, knowledge of natural and social 
sites preschoolers are obtained at any time from daily 
routine of the children. They acquire knowledge, form 
social at any moment a mode - during the meeting, when 
preparing meals, at breakfast and lunch, in elementary 
domestic activity, in the yard and games in nature, in 
walks. Tasks for training, educational work are referenc-
es to the activities of the teacher on certain aspects of the 
personality of the student. They fix the highlights for the 
formation and development of certain personal qualities 
and properties. By interaction between the subjects in 
the learning process, these impacts are refracted through 
specific personality characteristics, so that they can be 
customized and the reflecting. 

In the modern situation where the negative effects 
of stereotypes in communication between people are in-
tensified by the conditions for quality changes in society, 
culture and personal system. The relationships in mod-
ern society are situated and modulated in such way that 
the formation and education of children growing share is 
borrowed more and more from the street, friend circle, 
virtual space on account of the more limited perimeter of 
parental and family influence because of the unsatisfy-
ing communication.  „Roles of the child in the family 
- a family hero, helper, outsider toy or jester, invisible 
child are the result of parental styles of education.“ 
(Voenkinova (Военкинова), 2007). Communicating 
skills are connected with the satisfaction of the needs and 

they represent tools for achieving understanding, sorting 
out problems and supporting. Impaired relationship, re-
gardless of the factors that determine them, as a whole, 
can obstruct the normal forming of the child.  „The 
victims of all these negative phenomena and processes 
are the most vulnerable - children - defined always and 
rightly so as our future. They transitions planetary and 
national level reflect particularly strong because they are 
accompanied by transitions and by the crises between 
age periods „(Gospodinov (Господинов), 2010).

Sustainable trend is in the efficiency of teamwork 
between kindergarten, school and family. Given that 
concerned age period (preschool and primary school) 
basic activity is the game and learning through play by 
themselves have professional guidance, information, 
training, education by the educational community to 
the family in this regard. To get chain: kindergarten ↔ 
child ↔ family ↔ child ↔ school ↔ family ↔ child 
↔ school. “Adults whose activities are related to caring 
and upbringing of children, know that each child goes 
through typical age periods of development; each age 
period is sensitive to the development of the child; every 
child is a winner of both the typical age period charac-
teristics and their individual characteristics. Therefore, 
education depends not only on theoretical knowledge by 
adults but also by their ability to adequately and mo-
bile transformation of theoretical skills into practice„ 
(Getova (Гетова), 2013).

“The teaching profession is characterized by many 
aspects and diversity. These features, on the one hand, 
the result of diversity of specialists who teach in school 
and to be prepared in high schools, on the other - content 
diversity, which is based on their professional training. 
One volume and meatiness are the knowledge, skills and 
competencies of graduates pre-school, special education 
and other they are (again in volume and content) of fu-
ture teachers of different cultural and educational areas 
and subjects working in the middle and upper classes.” 
(Petkova (Петкова), 2012).
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