
INTRODUCTION
One of the most commonly used methods of the physical educa-

tion in the elementary school are the relay games. In Bulgaria for the 
first time they were mentioned in the book of   Tzonkov (Цонков) 
published in 1946, named as “Games for children, adolescents and 
adults”. In it, the author calls them “the postman game” and specifies 
that these are games “in which all players do not perform the action 
at the same time, but are sequentially listed one after the other.” The 
definition suggests that these are the later relay games.

For the first time relay (post) games were included in the pro-
gram for third grade in 1951. They were classified as mobile, but 
at the same time they were considered to be distinguished from the 
real mobile games. From the point of view of the content of the relay 
games, the way of participation and the effect of their impact, Sevev 
(Севев), 1978) finds them similar to the game exercises. “The dif-
ference between them is mainly in the organization and the way of 
participation. At the relay, the actions of the individual players, on 
the one hand, are connected and, on the other hand, this is a team 
game. If we have to give the shortest definition of the relay through 
the game, this can be expressed as follows: relaying is a complicated 
form of playing the game”. (Sevev (Севев), 1978), pp:)

In a mode of action, relay games can be grouped into the group 
of playable games of a general nature, but some of their features 
differentiate them into a relatively independent group. As their main 
features, Sevev (Севев) (1978) highlights the following:

1. The players take part  one  after another, The relay itself is  the 
start (signal) for each subsequent player 

2. All relay games are team-exclusive, which means they are rac-
ing.

3. The conditions under which each team show their strength are 
known in advance to each participant and they do not change during 
the game.

4. Players can participate in a relay game only after they have 
learned the main actions in it (when the individual movements in it 
are brought to the degree of motor habit).

5. The relay games begin and end in the same starting position.
6. In form and content, the relay games are available to partici-

pants of all ages. (Sevev (Севев), 1978 , pp: )
Regarding the purpose of the  relay games, most authors (Kar-

oleva, Vasilev & Georgiev (Каролева, Василев и Георгиев), 
1959); Drajev, Mateeva, Gavriiski & Georgiev (Дражев Матеева, 
Гаврийски, & Георгиев), 1972; Bileeva (Былеева), 1985; Vassi-

likov (Васильков), 1985; Sevev (Севев), 1978; Dilova, Davidova, 
Davidov, Aleskiev, & Dimkova  (Дилова, Давидова, Давидов, 
Алексиев, & Димкова),  2004), etc., are united around the fact that 
they are used primarily for the consolidation of driving habits and 
the development of physical abilities. Besides these tasks, Kadi-
iski, Kostov, Glushkova, Rusev, & Georgiev (Кадийски, Костов, 
Глушкова, Русев, & Георгиев), 1989) add that these games also 
serve to enhance the emotional tone of children. According to 
Vasiljkov (Васильков), (1986), the educational tasks are most im-
portant and gives examples of team working, friendship, courage, 
determination, wisdom, creative thinking, etc.

Teachers design and carry the relay games themselves. During 
the lessons carried out by the students of Sofia University and the ob-
servation of these physical education lessons in school, we have wit-
nessed some mistakes in the design and conduct of the relay games. 
Therfore, the main target of this study is focued of the training of the 
teachers, how to conduct relay games and how to implement them 
in teaching practice.

METHODS
To achieve the goal in April 2017 an anonymous, written semi-

standardized questionnaire was carried out with 63 teachers from 18 
schools in 9 settlements in Bulgaria who teach physical education 
and sports in the elementary school. The questionnaire contains 12 
questions, of which five are data on the teacher - age, sex, length 
of service, education and the school in which they work. Six of the 
questions are specific to relay games and an open question with the 
opportunity to share something the teachers want to on the topic. The 
way the questions are asked implies not just expressing opinions, but 
sharing what teachers do in practice. Results were processed using 
frequency analysis.

RESULTS AND DISCUSSION
The surveyed teaching staff is predominantly female - 81%.38% 

of the teachers are at the age of 51, 11% of them are over 58 years 
old .Only 9.5% are between 24 and 30 and 6.3% between 31 and 
36 years old. Teachers who teach physical education and sports are 
aging. Most of them have graduated in the National Sports Acad-
emy - 28.6%. Nearly half - 46% have studied in different universi-
ties (Sofia University, University of Veliko Tarnovo and South-West 
University). Only 3.2% have no higher education.

It can be said that the interviewed teachers have an experience. 
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Table 1. Distribution of study sample

Frequency Percent Valid 
Percent

Cumulative 
Percent

 0-5 14 22,2 22,2 22,2
6 - 10 9 14,3 14,3 36,5
11 - 15 9 14,3 14,3 50,8
16 - 20 7 11,1 11,1 61,9
21 - 25 4 6,3 6,3 68,3
26 - 30 11 17,5 17,5 85,7
31 - 35 6 9,5 9,5 95,2
41 - 45 3 4,8 4,8 100,0
Total 63 100,0 100,0

Table 2: Type of activities used in relay games

Move % of the teachers most often use it in 
the lessons

running 88,9%
jumping 63,5%
throwing 38,1%
squeezing through 33,3%
dribble 31,7%
catching and passing 22,2%
crawling 15,0%
carrying 6,3%

22.2% are with an experience of up to 5 years. The rest have a pro-
fessional experience of over 6 years. Nearly 5% have more than 41 
years of experience. This suggests that teachers are generally aware 
of the relay games, have enough pedagogical experience, and have 
used relay games in their practice.

In order to establish the importance that teachers give to these 
games and what experience we will be looking for more informa-
tion, they were asked how often they apply the relay games. Most 
teachers (44.4%) responded “very often” and 38% - “often”. Sig-
nificantly less (13%) have indicated the “sometimes” response, and 
4.8% of respondents have not mentioned anything on this issue. The 
results confirm my observations that the relay games are one of the 
preferred tools in the physical education and sports teachers’ lessons 
(Table 2). This suggests that they should be well acquainted with the 
methodology for conducting them.

The construction of the relay games is particularly important for 
their successful implementation. Since these are games that teach-
ers have devised and conducted themselves, we asked the question 
which of the exercises they have studied are most often included in 
the games. Having in mind that the relay games are racing and in 
most cases the race is for speed, it is not surprising that 88.9% of the 
teachers have indicated the most commonly used running.

Next, in use (63.5%) is jumping without specifying the species. 
Apart from this, 23.8% of the respondents indicated jumps, again 
without specifying what kind of. Although only one teacher has indi-
cated that it involves jumping on one leg, it is important to note that 
this exercise should be avoided due to peculiarities of this age, and 
the uneven load on the left and right legs can cause bone shifting pel-
vis and improper splicing. Third was the throwing-38.1%. Although 
the way of throwing is not mentioned, I suppose it is a throw-in. It 
would be hard to organize a throw-away game. It is obvious that 
athletic exercises, which are of a dynamic nature, are preferred. The 
squeezing through is with 33,3%. Next are the elements of the sports 
games: dribbling - 31.7%, catching and passing as separate move-
ments with the same number of teachers who have indicated them 
- 22.2%.Squueezing through  is often combined with crawling, that 
is why crawling , unlike other gymnastic exercises, is indicated by 

more teachers (15.9%). The other gymnastic exercises included in 
the physical education and sports program for primary school are 
used by a symbolic number of teachers from 1.6% to 6.3%.Taking 
into consideration the age I believe that rolling and carrying exer-
cises are used the least. (4.8% and 6.3%). Suitable for the small pu-
pils are the game where they run and carry objects, put them into 
certain places and after that collect them. Although only one teacher 
has recorded in his questionnaire that he is using the exercises  of 
forming in columns  in relay games, it is important to note that they 
have no place in these games except as a requirement to preserve the 
team formation during the game. It is also difficult to imagine how 
walking will be applied (indicated by a teacher). In the course of the 
game, it will most likely become running.

What kind of movements the different authors consider appro-
priate can be understood from the exemplary games described in 
the literary sources. The movements included in the relay games by 
Popov, Langova & Yakimov (Попов, Лангова, & Якимов), 1996) 
are running, jumping, carrying, throwing, crawling, and climbing. In 
the collection of games by Vitanova, Dobreva, Ivanova & Todorova 
(Витанова, Добрева, Иванова, & Тодорова), 1982) the described 
relay games are running, throwing, dribbling, passing, carrying, 
kicking, squeezing through, equilibrium walking, jumping rope. The 
games described by Sevev (Севев), 1978) include catching, rolling, 
carrying, jumping, ball passing and running. For gymnastics les-
sons, Radulov (Радулов), 1988) includes a scroll, two consecutive 
scrolls, a 360 degree rotation, followed by an equilibrium walking 
on a reversed bench. As appropriate movements for the relay games 
Kadiiski et al, (Кадийски и др.), 1989) define: different types of run-
ning, jumping, rolling of balls combined with throwing, climbing, 
and combinations of different dynamic exercises. For  the Primary 
School students, Bileeva (Былеева), 1985) makes the following dis-
tinction: for first and second grade the relay games to be with ele-
ments like running, jumping and throwing. For a third grade they 
recommend, longer games than those for the first and the second 
grades: relay with jumping in length and height.  For the fourth grade 
it is considered appropriate to have both line and back relays, relay 
with passing a ball.

The next question requires teachers to specify exercises that they 
never include in the relay games. It is expected to find out which ex-
ercises they consider to be inappropriate. In answering this question, 
respondents are shorter in their answers. If in the previous question 
they have mentioned a few exercises, then answering this question 
only three teachers have described more than two exercises. It is 
interesting why 19% of the respondents did not answer this ques-
tion. Others (12.6%) consider that there are no exercises that can-
not be included in the relay games. Among them are three teachers 
who graduated from the National Sports Academy. It is worrying 
that they defined all studied exercises as suitable for inclusion in the 
relay games. It cannot be true because the curriculum also includes 
exercises such as a “bridge”, a standing posture, a “scale”, a semi 
side-split, hanging , etc., which can by no means be used in the relay 
games.  The rest who responded to this question, (14%) mostly dis-
approve the scroll and the climbing. Without specifying specific ex-
ercises, 11% of respondents recorded “gymnastic exercises”. A large 
number of exercises, mostly from the group of gymnastics, are stated 
by 3.17% of the teachers (a “scale”, running , hanging, crawling, 
back scroll, equilibrium walking, squat, jumping over) and by 1.6% 
of teachers (stroke, stand  posture, throwing, scrolling, squeezing 
through, headstand, duck walking, folk dances).

Some authors pay particular attention to inappropriate move-
ments for the relay games. Kadiiski et al, (Кадийски и др.), (1989) 
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noted that crawling, pulling of the body on a bench and hanging 
are inappropriate due to their low intensity. Equilibrium walking and 
running through small obstacles are also not preferred due to the 
risk of trauma. Djambazova (Джамбазова), (2002); Djambazova & 
Ingelska (Джамбазова & Ингелска), 2002, 2004, 2005)  in the de-
velopment of each topic for the first, second, third, and fourth grade 
teachers’ books, in particular indicate whether a certain movement 
is suitable for the relay games or not. Vasilkov (Васильков), (1985) 
writes that for the safety of elementary school pupils it is not neces-
sary to include the scroll, the running on the bench or the wall-touch 
running in the relay games. I believe that crawling when on bed-
ding, or pulling the body on a bench when it is the first exercise in 
the combination and running through obstacles when using downhill 
obstacles, can be successfully included in the relay games.

The ninth question from the survey concerns the organization. 
Teachers are asked to tell how many teams the students allocate. This 
is an important methodological issue related to the requirement for 
functional load and density in the physical education and sports les-
son. The highest number of persons surveyed (38%) indicated that 
for the relay games the students are divided into two teams. This is a 
very disappointing result. Moreover, the question is about the work-
load in the lessons. This answer was given from teachers who gradu-
ated from various higher schools, including two from the National 
sports academy. It is possible to justify this methodological error for 
the primary teachers teaching all subjects, including physical educa-
tion and sports and other university graduates, but it is unacceptable 
for graduates of a specialized higher education institution for physi-
cal education and sports teachers only. Only 16% of the teachers 
write about organization in four teams. They mention a total of 16 
combinations for columns 2 to 6, for example: 2-3; 3-4-5; 2-4-6; 2-4 
and others. Weird are the last two combinations in which the number 
of teams cannot be an odd number. With the answers to the next 
question, teachers are expected to share what is the students’ attitude 
towards the relay games. Graded in varying degrees from excellent, 
positive, loved, liked, and so on it is described by 98% of the teach-
ers. Only one teacher from the 20th school in Sofia has recorded that 
first grade pupils show little interest, while those from 2nd, 3rd and 
4th grades are really interested in these games. These results confirm 
my own view on the subject. They oblige teachers to apply relay 
games professionally and methodically correctly, using the positive 
attitude of the students to achieve good results.

The eleventh question allows teachers to share what difficulties 
they encounter in drawing up and running relay games. The vast ma-
jority (57%) wrote that they did not encounter any difficulties. For 
9% of teachers, the poor material base is a problem. Here we add the 
8% who lack tools and appliances. Fewer are those who cannot find 
the right literature or fail to combine the movements. It is important 
to note, however, that these teachers are with 42 or 18 years work 
experience.

Answering the last question the teachers can share something 
else they want on the subject Not all teachers have taken advantage 
of this opportunity, but they have expressed their desire to have a col-
lection of relay games for the respective students’ age and the games 
to be described in more details. Again, they stress on the importance 
of the material base.

CONCLUSION
In conclusion, it can be said that the relay games are often used for physi-

cal education in the elementary school. Teachers include mostly dynamic, 
athletic and naturally-applied exercises in the relay games. With regard to the 
moves unsuitable for these games, the teachers are unwilling to share their 
practice. It is disturbing that some teachers mention that they include all the 
exercises studied as elements of the relay games. There are problems with 
organizing the students for the games. The teachers report the positive accep-
tance of relay games by the students and express a desire for better working 
conditions and the necessity of available and helpful literature on the subject.
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