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Abstract
The peculiarities of the physical education and sport set a wide range of requirements for the 

professional-personal qualities of the teacher. Most often four global groups of qualities are mentioned: 
pedagogical sociability (communicativeness), pedagogical creation, pedagogical observation and emotional 
stability. The present study is aimed at revealing the subjective assessment of the pupils of the professional-
personal qualities of their physical education teacher; the degree of significance they place on his knowledge, 
skills, and personal qualities; what characterizes their evaluations in the different age groups, both with boys 
and girls, as well as with those who practice sport and those who do not. Aim of the empirical research is 
to reveal secondary school pupils’ attitude towards the professional-personal qualities and interpersonal 
characteristics of the personality of the physical education teacher in Bulgaria. The present research was 
done among 76 examinees, secondary school pupils in 5th, 6th, and 7th grade. In order to study the styles 
of interpersonal interaction, the test of Leary, T. was used, which measures 16 variables of interpersonal 
interaction. Subjective attitude of the pupils towards the professional-personal qualities of the physical 
education teacher, are determined using especially designed questioner. The obtain results suggest on 
specific attitude and expectations of pupils towards the pedagogical mastership and professionalism of their 
physical education teachers. The subjective significance of professional-personal qualities is characterized 
with dynamics depending on age. The subjective significance of professional-personal qualities is different 
with the boys and girls. There are also differences between the groups of those who practice sport and those 
who do not. The pupils clearly differentiate two groups of professional-personal qualities – the qualities, 
which appear in the process of communication and interpersonal interaction, and the qualities, which are 
necessary for a physical education lesson of full value. 
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INTRODUCTION
The physical education teacher is a unique subject 

of pedagogical activities. His specificity is determined, 
on the one hand, by his work, and on the other hand – by 
the qualities formed as a result of his sports activity (To-
sheva, (Тошева), 2012). The physical education teacher 
is the only pedagogue, who besides didactic and educa-
tional tasks realizes tasks, connected with the physical 
development, health and abilities of the pupils. They are 
fulfilled through motor activity in the form of physical 
exercises and sport. The peculiarities of education re-
quire that physical education teacher make an accurate 
and optimal regulation of physical load of the pupils, be 
aware of the correct mastering of the technique of exe-
cution and obeying the safety rules. The organization is 
dynamic, due to the constant combination of individual, 

group, and frontal work with pupils. Team organization 
is applied in movement and sports games, as well as in 
the additional “cores” of the schedule, which simulates 
conditions, close to sports activities.

The peculiarities of the physical education and sport 
set a wide range of requirements for the professional-
personal qualities of the teacher. They are in the base 
of this profession, arise from the work of the teacher, 
and at the same time contribute to making the teacher 
a professional (Mihailov, (Михайлов), 1996). These 
qualities have another important characteristic – they 
are the ones which built the psychological structure 
of this profession (psychogram), which contains data 
about professionally important and counter-indicative 
qualities of a person. Most often four global groups of 
qualities are mentioned: pedagogical sociability (com-
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the purposes of the present study. The method includes 
three criteria areas – knowledge, skills, and personal 
qualities. These are the three subscales of the method. It 
consists of 26 items and 4-grade scale Likert type.  

RESULTS AND DISCUSSION
The results from the variation analysis of the inter-

personal characteristics reveal the pupils’ preferences 
about the characteristics of the physical education 
teacher, appearing in the process of communication and 
interpersonal interaction. The hyper-affiliating person-
ality has the highest degree of manifestation, followed 
by the autocratic personality. The humiliated and the 
suspicious personality received the lowest values (Table 
2). The researched pupils would like their teachers to be 
benevolent, cooperative, helpful, showing understand-
ing and empathy, but also to be strict and uncompromis-
ing enough in the organization and control during the 
physical education classes. 

As regards the professional-personal qualities, the 
results from the variation analysis show that the pupils 
place the highest importance on their teacher’s skills, 
and find the least important his knowledge in the field 
of physical education (Table 3). According to my per-
sonal observations, they prefer their physical education 
teachers to possess well developed motor skills, which 
they could learn, rather than to be eloquent. 

The analysis of the results of the whole group of re-
searched individuals does not reveal the peculiarities of 
the studied phenomena with boys and girls, at the differ-
ent grades, with those who practice sports and those who 
do not. A comparative analysis along the factors gender, 
school grade, and engaged in sport vs. not engaged in 
sport was made for the deeper analysis of the empirical 
data. The nonparametric comparative criterion Mann-
Whitney was used. The comparative analysis along the 
factor gender reveals statistically significant differences 
in the variables: autocratic personality (u=1,85; α=0,05); 
aggressive personality (u=2,31; α=0,02); hyper-affiliat-
ing personality (u=1,87; α=0,05); hyper-protective per-
sonality (u=2,23; α=0,02); skills (u=2,14; α=0,03).

The results from the variation analysis show that 
both the boys and the girls have same preferences to 
the analyzed variables (Table 4). They put on the first 
place the hyper-affiliating personality, followed by the 
autocratic personality. They think their physical edu-
cation teacher should be interested in their problems, 
maintain a closer interpersonal distance, socialize, ad-
vise, support, and help. At the same time, they expect 
their teacher to possess an autocratic style of managing 

municativeness), pedagogical creation, pedagogical ob-
servation and emotional stability. The order of the above 
mentioned groups of qualities is provisional, since the 
psychic phenomena are quite movable and multi-lay-
ered and could not exist in a rigid model (Zhekova, Kol-
eva, Pencheva, Mihaylov & Valchev, (Жекова, Колева, 
Пенчева, Михайлов, & Вълчев), 1992). That’s why 
the different qualities have different position with the 
different categories of the teachers. The groups of 
teachers (in the kindergarten, at the preliminary school, 
at the secondary school, and at the high school) have 
specifics in their professional-personal characteristic. 
In every group, the main qualities of the teacher have 
a specific place and order depending on the educational 
level and the different stages they work on.  

The present study is aimed at revealing the sub-
jective assessment of the pupils of the professional-
personal qualities of their physical education teacher; 
the degree of significance they place on his knowledge, 
skills, and personal qualities; what characterizes their 
evaluations in the different age groups, both with boys 
and with girls, as well as with those who practice sport 
and those who do not. The obtained results are expected 
to give information about the most preferable forms of 
communication among the pupils; what their expecta-
tions from their teachers are, and the extent to which 
their expectations coincide with the established scien-
tific comprehension of the pedagogical mastership of 
the physical education teacher.  

METHODS
The aim of this empirical research is to reveal sec-

ondary school pupils’ attitude towards the profession-
al-personal qualities and interpersonal characteristics 
of the personality of the physical education teacher 
in Bulgaria. The present research was done among 76 
secondary school pupils. The pupils are in 5th, 6th, and 
7th grade. 30 boys and 46 girls were researched, 46 of 
whom practice different kinds of sports, and 24 do not 
practice any sports (Table 1). 

In order to study the styles of interpersonal inter-
action, the test of T. Leary was used, which measures 
16 variables of interpersonal interaction. In the pro-
cess of processing and interpretation of the results they 
are grouped in 8 dimensions (autocratic-humiliated; 
egocentric-conforming; aggressive-affiliating; suspi-
cious-protective) (Sobchik (Собчик), 1990). In order 
to reveal the subjective attitude of the pupils towards 
the professional-personal qualities of the physical edu-
cation teacher, a questionnaire was made especially for 
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              Table 1: Distribution of the researched individuals

School Grade Engaged
in sport

Not engaged
in sport

5 6 7

Girls 14 18 14 24 14
Gender Boys 10 8 12 28 10

Total 24 26 26 52 24
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are quite different. They do not get so attached, like the 
girls, and it is important for them that the teacher be 
just and take tolerant decisions during a dispute or in 
conflict situations. They want the lesson to be dynamic 
and not to lose interest in the teaching material. If the 
teacher manages to attract their attention, then they be-
come dedicated and active. 

The comparative analysis along the factor school 
grade reveals difference between 5th and 6th grade in the 
variable hyper-affiliating personality (u=1,99; α=0,04). 
The mean values for the two groups of researched in-
dividuals are respectively – 5th grade - М=10.75; - 6th 
grade - М=12.00. These results show that the desire for 

the physical education class, accurate leadership and 
control. This means the pupils differentiate clearly their 
teacher’s characteristics, displayed in the interpersonal 
relations, and the characteristics, connected to his pro-
fessional activities. 

The deeper analysis of the results with the boys 
and girls shows that the girls have higher indexes for 
each of the given types of teacher’s personality. They 
are characterized with higher criteria and expectations. 
The girls tend to accept the teacher as their friend, if 
he allows this. They spend greater part of their time 
with him and sooner or later they get attached, that’s 
why their indexes are higher. The results for the boys 
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Table 2. Degree of manifestation of interpersonal characteristics

Min Max M SD
Hyper-affiliating personality 7.00 15.00 11.31 1.87
Autocratic personality 5.00 16.00 10.60 2.39
Egocentric personality 6.00 15.00 9.84 1.79
Hyper-conforming personality 6.00 16.00 9.39 2.16
Aggressive personality 7.00 13.00 9.21 1.74
Hyper-active personality 7.00 16.00 9.07 1.89
Humiliated personality 4.00 13.00 7.84 2.84
Suspicious personality 0.00 13.00 3.92 3.45

Table 3. Degree of manifestation of professional-personal qualities

Min Max M SD

Skills 2.88 3.88 3.43 0.23
Qualities 2.64 3.82 3.22 0.28
Knowledge 2.43 3.71 3.19 0.32

Table 4. Degree of manifestation of the studied variables with boys and girls

Girls Boys
Hyper-affiliating personality 11.82 10.53
Autocratic personality 11.21 9.66
Aggressive personality 9.73 8.40
Hyper-protective personality 9.60 8.26
Skills 3.48 3.35

Table 5.  Results from the variation analysis with the pupils from 6th and 7th grade

Suspicious personality Hyper-conforming personality Personal qualities

6th grade 2.07 8.53 3.22
7th grade 5.76 10.61 3.45

Table 6. Mean values of the studied variables

Hyper-protective personality Personal qualities
5th grade 8.16 10.75
7th grade 9.92 3.45
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tance on this index. They enter their teen years and suf-
fer a strong feeling of indifference, which means they 
are not interested in their teacher, as a whole, unlike the 
boys. The boys from 6th grade give the highest mark 
for their physical education teacher’s knowledge. In 
7th grade there is an increase in the importance of this 
quality with the girls. Unlike the girls, the boys’ attitude 
towards their teacher’s knowledge is one-way – it in-
creases together with their going into upper grade (fig. 
2). 

2.9

3
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3.3

3.4

Girls Boys

5th grade
6th grade
7th grade

Figure 2. Impact of the factors gender and school 
grade on the variable knowledge

As regards the factors gender and engaged in 
sport vs. not engaged in sport, the results from the 
two-factor disperse analysis are unambiguous. The 
boys and girls who practice sport place a much higher 
importance on the physical education teacher’s knowl-
edge (Fig. 3). 
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Figure 3. Impact of the factors gender and 
engaged in sport vs. not engaged in 

sport on the variable knowledge 

The analysis of the impact of the factors gender and 
engaged in sport vs. not engaged in sport shows two 
almost perpendicular lines, which means that in both 
cases the boys are less interested in the teacher’s skills 
than the girls. The girls from the two groups have high 
requirements for their teacher’s skills. The girls who are 
engaged in sport are much more interested in this than 
the boys who practice sport. With those not engaged in 
sport both genders are little interested, which is expli-
cable – after all, these children do not practice any sport 
and do not see the well developed skills of the teacher 
as something very necessary. 

As regards the factors school grade and sports ac-
tivity, the results from the disperse analysis show that 

communication, understanding, and cooperation with 
the teacher increases with age. With the groups from 
6th and 7th grade, there are statistically significant differ-
ences in the variables suspicious personality (u=2,31; 
α=0,02), hyper-conforming personality (u=2,20; 
α=0,02) and professional-personal qualities (u=2,01; 
α=0,04). The pupils from 7th grade place greater im-
portance on the professional-personal qualities of their 
teacher, and expect to a greater extent kind of behavior 
that tolerates and regards their opinion (Table 5). 

The comparative analysis between 5th and 7th grade 
shows very interesting results regarding the teacher’s 
personal qualities (Table 6). The pupils from 5th grade 
place much higher importance on the personal qualities. 
On the one hand, they look at the teacher as their role 
model and need to receive a caring behavior. While the 
pupils from 7th grade do not have that need and do not 
desire such a close socializing and interaction. 

Along the factor engaged in sport vs. not engaged 
in sport, there are statistically significant differences in 
knowledge and personal qualities. For those who prac-
tice sport, it is important that the teacher be competent 
and possess certain qualities, while for those who do 
not practice any sport this is not so important (fig. 1). 

2.8
2.9

3
3.1
3.2
3.3
3.4
3.5

Knowledge Qualities 

Engaged in sport

Not engaged in sport

Figure 1.  Assessment of professional-personal 
qualities of the physical education teacher 

by those engaged in sport and those 
not engaged in sport 

The comparative analysis along the factors gender, 
school grade, and engaged in sport vs. not engaged in 
sport reveals the peculiarities of the studied phenom-
ena with the particular group. But this analysis does not 
give enough information about the cumulative influ-
ence of the factors on the studied phenomena. In order 
to make a deeper analysis about the impact of the fac-
tors gender, school grade, and engaged in sport vs. not 
engaged in sport on the professional-personal qualities 
of the physical education teacher, a two-factor disperse 
analysis was applied. The first factor gender has two 
levels – girls, boys, and the second factor – school grade 
has three levels – 5th, 6th, 7th grade; the third factor has 
two levels - engaged in sport and not engaged in sport.

As regards the variable knowledge, a certain dy-
namics is revealed, regarding the pupils’ attitude both 
depending on their age and depending on their gender. 
For the pupils from 5th grade the significance of knowl-
edge is the highest with the girls, while it is average 
with the boys. In 6th grade girls place the least impor-
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quirements for the teacher’s skills. The girls who prac-
tice sport are much more interested in this than the boys 
engaged in sport. With those who do not practice any 
sport, both genders show little interest, which is expli-
cable –after all, these children do not practice any sport 
and do not see the well-developed skills of the teacher 
as something very necessary. 

3.2

3.3

3.4

3.5

3.6

Girls Boys

Engaged in
sport
Not engaged
in sport

Figure 6.  Impact of the factors gender and
 engaged in sport vs. not engaged in

 sport on the variable skills 

The results from the analysis of the impact of the 
factors school grade and engaged in sport vs. not en-
gaged in sport (fig. 7) are especially interesting.  Here 
those engaged in sport and those not engaged in sport 
have different requirements for the physical education 
teacher’s skills. Those who do not practice sport share 
the same opinion, while the interest of those in 7th grade 
drops abruptly. Unlike them, those engaged in sport 
start with a lower interest, and equal values between 5th 
and 6th grade, but in 7th grade they place a very high im-
portance on the significance of the physical education 
teacher’s qualities.  
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Figure 7. Impact of the factors school grade and 
engaged in sport vs. not engaged in sport 

on the variable skills 

The girls from the three school grades give identi-
cal marks for the personal qualities of the physical edu-
cation teacher (fig. 8). They consider personal qualities 
having average degree of importance. With the boys, 
the subjective assessment of the significance of the per-
sonal qualities increases parallel to their going into a 
higher grade. In 5th grade it is the lowest, in 6th grade it 
is average, and in 7th grade it reaches almost maximum 
values. With the age the boys change their attitude to-

the pupils from 5th and 7th grade and engaged in sport vs. 
not engaged in sport place greater importance on their 
teacher’s knowledge (fig. 4). In 6th grade the signifi-
cance of this variable is the lowest. On the other hand, 
the attitude of those who practice sport towards their 
teacher’s knowledge is confirmed in this analysis. As a 
whole, in the three grades, the values are much higher 
in comparison with the ones of those not engaged in 
sport. 
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Figure 4. Impact of the factors school grade and 
engaged in sport vs. not engaged in sport 

on the variable knowledge 

 The results from the analysis of the cumula-
tive impact of the factors gender and school grade on 
the variable skills show that the girls and boys from 6th 
and 7th grade assess this variable moderately. The re-
sults with the pupils from 5th grade are hard to explain. 
The girls place the highest importance on skills, while 
the boys consider this least important (fig. 5). We as-
sume that the young boys expect the physical education 
lesson to be more dynamic, emotionally charged, with 
more games and competition elements. The skills are 
manifested at the early stage of mastering motor hab-
its, which is the aim of the physical education lesson, 
which they still do not understand. 
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Figure 5. Impact of the factors gender and school 
grade on the variable skills 

The analysis of the impact of the factors gender and 
engaged in sport vs. not engaged in sport shows two 
almost perpendicular lines, which means that in both 
cases the boys are less interested in skills than the girls 
(Fig. 6). The girls from the two groups have high re-

M. Georgiev



43

higher, especially in 7th grade. We could assume that 
engagement in sport favors the processes of socializing, 
the formation of maturity, the more adequate self-judg-
ment, self-reliance, and more adequate inner criteria for 
assessment of the others. But to check this assumption 
further scientific research is needed with appropriate 
methods and a wider contingent of researched individu-
als.    

CONCLUSION
The researched pupils from the secondary 

school have a specific attitude and expectations towards 
the pedagogical mastership and professionalism of their 
physical education teachers. Their assessment regard-
ing the components, determining the pedagogical mas-
tership – knowledge, skills and personal qualities – is 
not identical. The obtained results confirm some of the 
basics in the theory and methods of physical education 
and sport. The younger pupils value most their teacher’s 
skills, while the older ones place higher importance on 
his knowledge and personal skills. There is a distinct 
difference between those engaged in sport and those not 
engaged in sport. The pupils who practice sports con-
sider all the three studied components of the pedagogi-
cal mastership of the teacher very important.  
 As regards the interpersonal characteristics, 
it was found out that the younger pupils expect their 
teachers to have caring behavior, benevolence, interest 
in their problems, while the older ones expect behavior, 
characterized with equality, mutual respect, enabling 
their self-dependence and autonomy. These expecta-
tions concern the characteristics, which appear in the 
process of communication and interaction. But the pu-
pils clearly differentiate interpersonal relations and pro-
fessional obligations of their teachers, and expect them 
to be strict, organized, uncompromising, and autocratic 
during the physical education lesson. 

The pupils from the secondary school have 
specific attitudes and expectations towards the pro-
fessional-personal qualities of the physical education 
teacher. The subjective significance of professional-
personal qualities is characterized with dynamics de-
pending on age. The younger pupils place greater im-
portance on skills, while the older ones value both skills 
and knowledge and personal qualities. The subjective 
significance of professional-personal qualities is differ-
ent with the boys and girls. There are also differences 
between the groups of those who practice sport and 
those who do not. Those engaged in sport give prefer-
ence to knowledge and personal qualities, while those 
not engaged in sport consider the components, deter-
mining the professionalism of the physical education 
teacher equally not so important.

The pupils clearly differentiate two groups of 
professional-personal qualities – the qualities, which 
appear in the process of communication and interper-
sonal interaction, and the qualities, which are necessary 
for a physical education lesson of full value. Physical 

wards the personal characteristics of their teachers. If at 
an earlier age the teacher is a role model and the major 
form of social study is imitation, the older pupils have 
inner criteria, special opinion, and aspiration for equal-
ity with their teachers. Their higher social maturity 
enables them to perceive critically and to differentiate 
both positive and negative qualities of the others.  
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Figure 8. Impact of the factors gender and school 
grade on the variable skills 

The results from the disperse analysis along the 
factors gender and engagement in sport confirm the 
ones about the variables skills and knowledge (fig. 9). 
Those engaged in sport from both genders appreciate 
highly the importance of personal qualities. While those 
not engaged in sport, mostly the boys consider personal 
qualities not so important. 

2.7
2.8
2.9

3
3.1
3.2
3.3
3.4

Girls Boys

Engaged in
sport
Not engaged
in sport

Figure 9. Impact of the factors gender and engagement 
in sport on the variable qualities 
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Figure 10. Impact of the factors school grade and en-
gagement in sport on the variable qualities 

 
Those engaged in sport and those not engaged 

in sport in the three researched school grades give rath-
er contradictable assessment of the significance of per-
sonal qualities (fig. 10). Those who do not practice any 
sport from the three school grades do not think personal 
qualities are so important, while those who are engaged 
in sport’s subjective assessment of significance is much 
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education teachers should consider the opinion and ex-
pectations of pupils towards their professional-personal 
qualities. They have to regard the dynamics in their ex-
pectations, in relation to their age, gender, and engage-
ment in sports activities. 

REFERENCES
Ivanova, V., & Teneva, M. (2012). Developing pedagogical 

reflection in future primary school teachers. Research in 
Kinesiology, 40(2), 245-250. 

Kantcheva, E. (2013). Attempting to prepare motivational 
profile of a sports teacher at Bulgarian school. Research 
in Kinesiology, 41(2), 232-238. 

Leary, T. (2004). Interpersonal Diagnosis of Personality. A 
Functional Theory and Methodology for Personality 

Correspondence:
Mihail Georgiev
National Sport Academy “Vassil Levski”  
Department of  Psychology, Pedagogy and  Sociology
Studentski  grad, 1700 Sofia, Bulgaria
E-mail: miger@abv.bg

M. Georgiev


